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\\¢ are here to do busi ness.

Sone of the busi ness i s to share and cel ebrat e past
wor k and achi evenents, and that nust be done. |
w | speak | ater about the evi dence avai | abl e from
Comonweal t h f unded NSWQIP pr oj ect's whi ch
suggest s that they have been wel | forml at ed,
respectful of ideas about best practice, and very
vel | recel ved by parti ci pants.

Thisinitself confirns abelief that weall share,
however inplicitly and understated. That is that
fornal learningis bothval uabl e and sati sfyi ng, and
that it makes a differenceto the way we behave.
Vi seek rational sol utions to probl ens and act on
those sol uti ons. V& seek and bel i eve i nt he process
of establishing evidence, but not uncritically. V&

have t he capaci ty t o descri be, neasure and refl ect
on our own experi ences and i nsert that thinkinginto
pl anni ng and i npl enent i ng further action.

Youaregoingtobe consideringfive'Psrelatedto
teacher professional learningat this conference—
Rurpose, Practice, Rdlicy, Rrofessional Gnmonities
and Prof essi onal S at us—a conpr ehensi ve and
sonevhat daunting set of ‘P s.

The ot her busi ness we are hereto dois tolook
forvardinterns of thosefive'Ps. Véare hereto
i nvesti gat e and di scuss ways of bui | di ng t eacher
prof essi onal | earning, of usingwhat we know
support ed by ot her evi dence to i nprove things for
thefuue
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I n your syndi cat e sessions youw || be asked t o
respond t o sone of the deep questions about
t eacher professional |earning. They are hard
questi ons, sone of themare particul arly tough, and
t hey have been t he subject of a great deal of
i nf orned specul ati on and research. | wll suggest
that in sone cases afair degree of consensus has
been reached about the answers, but reaching a
consensus i n theory does not of course nean t hat
that iswhat ve do.

Wen we' re tal ki ng about these questions, it will
be useful to renenber that we' re tal ki ng about
peopl e, peopl e operating in a very human
enterprise; and human ent erpri ses al ways have
waywar d el enents. They are rich, dense, conpl ex.
They operate i nw del y varyi ng contexts agai nst a
background of di verse personal experience and
views. Theword ‘rich' is oftenusedwhental king
about theissueswew || be considering. | would
likeyoutorenenber that ‘rich’ does not have the
unal | oyed connot ati on of ‘ good' .

Therew || bethreebroad partstony presentation.
Frstly ! wouldliketosay sonethingabout the goa s
of QIPin NewSouth Vel es and what t hey suggest
about current thinki ng about teacher prof essi onal
learning. Secondly | vant todirect ny attentionto
sone of the questions youw || be consideringin
your syndi cate groups. Lastlytohelpstimilate
debate | want to focus on a nunber of i deas about
practi ce vhi ch have sone chal | engi ng i npl i cat i ons.

The NSWQual i ty Teacher Programhas been
i ntended to provide teachers in NSWwith a
foundat i on of professi onal |earning opportunities
the:
m |inkteachers and students’ | earni ng needs
m focus onteachingpracticeasthesitefor
prof essi onal | earning
m devel op the know edge base of t eachi ng and
| earni ng practi ces

m address the curricul umand assessnent
context s i n whi ch t eacher s work

m use arange of delivery nodes to give
teacher s choi ce i n prof essi onal | earning
experi ences, and

m strengt hen subst anti ve di al ogue about
teachi ng practi ces, col |l aborati onwth peers
and refl ectiononpractice.

Inanattachnent tothis paper | have included a
set of principl es derivedfromthe nost up-to-date
resear ch avai | abl e about ef fective prof essi onal
learning. It isuseful tobeabletosaythat these
obj ectives of the QTP as practised i n NS ef | ect
these princi pl es qui te consi stently.

Thefirst principle, that ‘the content of professi ond
devel opnent shoul d f ocus on what students areto
| earn and howt o address the different probl ens
students may haveinlearningthe nateria ', nay
seemsel f-evident. However, it may be honoured
nmore i nthe breach than the observance in
W despr ead cont enporary practi ce. Wat turns out
to be the both t he second QP obj ecti ve and fourth
principleis not necessarily howwe construct our
professiond learningactivities.

That principleis—Rofessiona devel gonent shoul d
be prinarily school - based and bui | t i nt ot he day-
to-aay vork of teaching. Teachers learnfromtheir
vork. Learni ng howt o teach ef fectivel y onthe basi s
of experience requires that such | earni ng be
pl anned for and eval uat ed. Learni ng needs ari se
and shoul d be net inreal contexts. Qurricul um
devel opnent, assessnent and deci si on- maki ng
processes are al | occasi ons for | earning. Viden bui |t
intothese practices, professional devel opnent can
pover ful | y address real needs.’

Ve | earnas we go. Inoneof thereadingsthat have
been provi ded as background for thi s conference
the caseis put succinctly.



NSW QUALITY TEACHER PROGRAM CONFERENCE:

Pedagogy for thefuture: Buildingteacher professional |earning

Learningisabeasic, adgptivefunctionof hunans.

Mr e than any ot her speci es, peopl e are desi gned
tobeflexiblelearners and active agentsin
acou ringknovedge and skil|'s. Mst of wet pecd e
learnoccurswthout fornal instructian but higly
systenati ¢ and organi sed i nf or nat i on syst ens—
reed ng, nat henati cs, thesd ences, literaure ad
thehistory of asociety —+equreforna tranng,

wsud lyinschod s (Basfordet d).

Thisisapoint that | vant toconebackto, but itis
easy tooverl ook. Thedefault settinginour thinking
about professional |earningcanbethat wat isin
our minds isonlywhat isdeliberately put there
through formal |y structured processes. V& shoul d
bear innindthat thet sinplyisnot true

But we can and do ‘ devel op t he know edge base
of teaching and | earning practices’ . It nay seem
that teachers’ know edge baseisbuilt increnenta |y
and slowy, but there are sone good exanpl es of
prof ound change. | think of theinpact of ‘ process
witing andthe subsequent devel opnents in
thi nki ng about drafting, revisionandinprovenent
and the very poverful shift inthencotionthat tobe
‘right’ redlyneanstoberight first tineeverytine.

Each of those QIP obj ectives can be foundinthe
principles dramfromresearch, andit isacredit to
t hose responsi bl e that not only do t hey appear in
the programbut that there has been a serious effort
tolive themout inthe construction and
i npl enent at i on of the various proj ects.

Toturnnowtothe second part of the presentati on—
sone comments onthe nani fol d ‘P s that you nay
have troubl e pl aci ng i n di scret e boxes. They are
significantlyinterconnected.

Later | wil ded wthsoneissuesdf ‘P for practice,
but | think, regard ess of the apparent focus of your
syndi cate work, that it wll bevaluableif youto
ref erence your thi nki ng and di scussi on about
practicewththeprinciples | havereferredto above.

Sle’sstart wth'P for purpose because, of course,
ve frane our vork wthrelationtoits purpose. |
have al ready nade ref erence to the principl e t hat
“prof essi onal devel opnent shoul d f ocus on what
students are to | earn and howt o address the
different probl ens students nay have i n | earni ng
thenaterid’, andthat i sprinary.

But | wouldalsoliketonotethat professional
| earni ng act ual |y has nany pur poses sone of whi ch
are quite diverse. Agood deal of teacher
professional learningisonlyindirect/yrelatedto
i npr ovi ng st udent out cones.

In 1999, for exanpl e, as nuch prof essi onal
devel opnent in Austral i an school s was done on
topi ¢ areas such as school organi zation and
structures, para-legal issues such as occupati onal
heal thand safety, childpratectionandsoon, socia
i ssues such as drug education, and general
aspect s of teacher vel fare aswas doneondirectly
cl assroomrel at ed t eachi ng and | ear ni ng i ssues
(NCS 2000: 146). Thisisnot inany way toinply
thet theforner set of activitiesiso lowa ue itis
tounderlinethat teachers’ jobs are conpl ex and
i npacted froma nul titude of sources and
denands. Wien you ar e consi deri ng pur pose, you
nmight liketoaddan‘s’ and nake that ‘ purposes’ .

Anot her way to consi der purposes i s fromthe
per specti ve of the nat ure and needs of parti ci pants,
and that to sone degreeis the way the i ssue has
been shaped up for the syndi cat e to consi der. Vé
are neners of theteachingprofession. Ginit a so
be said that we are nenbers of the ‘I earning
pr of essi on? You woul d suspect so. Evi dence
suggest s that many, perhaps nost, teachersjoin
t he prof essi on because of the pl easure t hey have
foundintheir omnlearning aswell asthepleasure
they findinthe conpany of young peopl e and thei r
col | eagues. But there are obvious and much
di scussed di fferences inthe | evel s of conmt nent
teachersbringtothei r vork.
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Infact thetasks of one of the syndicate groupsis
toconsi der that very question. Theissuesthey wll
be deal i ng w th i ncl ude:

Devel op avorking definitionfor comitnent. This
def i ni ti on shoul d gui de your group’ s di scussi on and
responses tothe fol | ow ng questi ons.

1 Wiat el enents contributetoyour | evel of
commit nent as a t eacher ?

2 Has your | evel of commtment changed
during your professional |ife?If so, howhas
it changed and vhat has contributedtothis
change?

3 Towhat extent does your |evel of conmit nent
i nfl uence your | evel of work sati sfacti on?

I nwhat ways might teachers’ |evel of conmitnent
i nfl uence st udent | ear ni ng out cones?

Question 2. not onl'y has a beari ng on wat we night
say about the other nmatters, but al so on our
consi derations of purpose.

This mght not seemobvi ous, but | want to nake
the poi nt by briefly consi dering the findi ngs of
Huber man (1989), sonet hi ng of a pi oneer in
descri bing characteristics of thetrajectory of
teachers’ workinglives, |argely through conducting
asynthesi s of severa hundred st udies of thistopic.
(Ve mght specul ate why this has beenanatter of
suchinterest.) Hedefinedaseries of phases whi ch
canbetypically found inteachers’ professi onal
lives.

As we consi der these phases we should also note
his wamings aboutthem. He does not suggest t hat
t hese phases are excl usi ve t o t he prof essi on of
teaching; evenwhere there are patternsthey are
no nore than patterns and i ndi vi dual cases w |
certainlydiffer; thisevol utionisnot aseries of
sharply defi ned events; and nany external factors
i nf | uence t he shape of teachers’ career s—anong
t hemt he econonic clinate, the currents of social
and cultural change, and shiftsinpolitica and
educational priorities. Thus forevarned, you mght
consi der theseideas and their inplications for
prof essi onal | earni ng.

CARERENIRY: “Real ity Shock’ —8urvi val and
Dscovery. Twopard | € natifs gopear tobe present
duringthis phase. Thefirst isthat of shock ad
thereedtosurvive~theintid cofrotaionwth
the sane conpl exi ty of professi ond vork thet the
nast experi enced nenoer s of t he prof essi on have
tocontendwth-andits attendant dilemmas:
continuous trial anderror, preoccupationwth
onesel f and one’ s sense of adequacy, w de
di screpanci es bet veeni nstructi ond god s and wet
oneisactuallyabletodointhe classroom
ingrgriaeinstructiond naterids, woe swngs
f romper ni ssi veness t 0 excessi ve stri ct ness,
concerns Wthdi sci pl i ne and nanagenent thet eat
avay a imstructiond ting (Hbernan, 1989 349).

The secondisthethene of ‘di scovery —theinitial
ent husi asm the sharp | earning curve, the
headi ness of having at | ast ong’ sownpupils, one's
classroom one’ s program the prideof colegiadity
and“place” wthinaprofession' (ibid).

The nost obvi ous cormon needs during t hi s phase
of work are for gui dance, direction and support.
A ven the maj or turnover | oom ng anmong t he
nenber s of the teachi ng professi on, we nght
assune that thisisaninportant groupto consi der
inour di scussions of professiona |earning.

STAB/ LI SATI QN Devel opi ng comm tnent: I n
teachingterns, thefdlowngperiodeis narked
byashft toverds nareinstructi on-centredrat her
than sel f-centred goal s, a grow ng sense of
confi dence, nare success Wththe chosenstyl e of
cl assroomt eachi ng, theintroduction of, and
regu ar referenceto, | onger termoby ectives for
students, greater flexibilityin classroom
nanagenent, fever prod ens wthd scipline, and
ageder dilitytord axwileteachng

This is al soa period narked by t he asserti on of
i ndependence, wthteachersinsistingnoreontheir
own prerogatives and t he soundness of their own
prof essi onal j udgenent, and the j oi ning of, and
alignment with the views of, professional
associ ati ons.
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W mi ght assume that here is a group of
i ncreasi ngly acti ve | earners who have bot h nuch
togve, but al sonmuchtogain.

WMi | e evi dence i s quite strong concer ni ng t hese
two early phases i nteachers’ career devel opnent,
patterns are not as consistent inthe periods whi ch
follow There are, however, sone trends.

O VERS H GATI INA\DG-ANE  Experi nent at i on:
Qetrendisthedesiretoexperinent inorder to
i ncrease ef fecti veness i n the cl assroomt hr ough
thewsed newnaterids, dfferingpua| groupi ngs,
newassi gnerts, d fferent coni neti ons of | essons
and exercises. Thisis often coupledwthan
increasingfocusonthenatre of theinstitution
adthesystem adtheir frailties, i chinhbit
change and i nprovenent. Thereis oftena‘ quest
for stinlation, for newideas, chal | enges and
engegenents' (ibd 3B2). Newresporsibilitiesare
takenupwthintheschoo, andthereisanore
careful examnationaf prospectsfor pronation.

During thi s phase newchal | enges, nore and better
prof essi onal i nformation and devel opnent, and
sone opportunities for both professional and
personal refreshnent appear to be required.

STak TAING | viondered vwhet her | vas dooned
todeinfrat of abl akboardwthap ece of chal k
inny hand': Synptons vary frombel ng sick of the
routi ne of teachi ngto nuch nore potent feelings
o beinglockedintoanincreasingy arduous cycl e
of activity wthnoovi ous escape. Scchfed ings
can stemsi npl y fromexhaustion, or from
di sappoi ntnent inone’ sinadilitytochangethe
curet arde o practice bu theyaredtencod ed
wthnorerad ca questioningabout ‘what have
drewthmylife?lsacaresr shift pissibe?lsit
toolate? Dol have any abilities outsidethe
cl assroon?

Teachersinclinedinthisway, and haven't we al |
been at sone noments, may need sone quite
differingforns of professional learningeither to
vhet their appetitefor the jobagainor to pursue
dfferingdrectioms.

‘FHNTY : Keed ngyour distacewthincreasi ng
catany. Sved studesgveexaml esd teachers
who have i nvested heavi |y inthel r work beconnng
nare nodest inthe professiond god sthey set for
thensel ves fromtheir md-forti es on. Frequently
thisnare‘ nechani cd’ gpproachtoverk i s coupl ed
wthafedingof increased effectivenessinthe
cl assroom Thel evel of career anhi ti on decreases,
copersatedfar by hi ger levd sof sd f-suffid ency
and confi dence, astate descri bed by Hiber nan as
‘Haity.

Quch teacher s coul d be an i nval uabl e resource for
cl assroomw sdomand speci al i st teaching. Their
needs seemprinarily to be access to periods of
personal refreshnent whi ch coul d i ncl ude study in
their aeasof inerest.

D SENGEET @I f adthegardenhavepriarity:
During thi s phase, theteacher’s energies are
increasi gy channel | edtonards outsi de pursui ts,
or toward cl assroomwork of a nore nodest or
nor e speci a i sed nat ure. Such a phase i ncl udes
“hend ng over thereins' toyounger cd | eagues and
preparationfor retirenent andits pursuits. For
sone, retirenent isanticipatedasageneraly
posi ti ve experience wth fewregrets and nany
happy nenories. Seniority has brought such
teachers a conven ent teachingd | ot nent, freedom
fromuvatedintrusions, adagod o preserving
theseprivileges andfend ngoff sdicitationsto
incressetheir leve of invd venert.

I't woul d seemt hat at | east sone of this groupwoul d
bewllingtoput their wea thof experiencetovards
nent oring of begi nni ng t eachers.

If you agree that these phases have sone validity
thenyouw || al soagreethat they wll have sone
i npact on howyou mght construct and target
teacher learningactivities. Bit gpproachthisissue
w t h sone cauti on. e of the nost interesting
findings of the naj or study of teacher professi onal
devel oprent experi ence PD 2000 Austral i a was
that the nost experienced group of teachers (20
years or nore) participatedin nore prof essi onal
devel oprent than any ot her group by | evel of
experi ence (tw ce as nuch as begi nni ng t eachers),
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found aw der range of purposes for it, enjoyedit
nore and cl ai ned they drewnore benefit fromit
t han any ot her group (by experience) (NCS 2000).

Vet arefornal |'y construct ed prof essi onal |earning
experi ences good for? Wiat can we expect
teachers to get fromthen?

Hereit isnecessarytogeneralisefairlywldy
because of the enornous range of purposes t hat
prof essi onal | earni ng has. Qne ansver, for exanpl e,
woul d be-so that they candotheir job, neaning
‘sothat they canincorporate syl | abus changes', ‘ so
that they are aware of newchild protectioni ssues,
‘sothat they canconduct VETinschools', ‘sothat
t hey knowt he newr ul es regardi ng excursi ons’ and
SO on.

Thereisasoaset of fairlyfilnyabstractionsthat
m ght seemto provi de answer s—+he val ue of
lifelonglearningfor exanple, or nattersrelatedto
learning s noral or professiona inportance. | will
trytobenoreconcrete; adthiswll takeusdrectly
intoanother ‘P, aconsiderationof the Prof essi ond
status of teachers and teachi ng.

The second obj ecti ve of the QIPis that through
the operation of the programme the status of
t eachi ng i n gover nment and non- gover nnent
school s w I | be enhanced, because, anong ot her
reasons, ‘thestatus of teachersisdeclining’ This
isafindngfromAQass Act, thereport of the Senate
Inquiryintothe status of the teachi ng prof essi on
(1998: 29). Intheir submssionstothe lnquiry,
teachers suggested the fol | ow ng reasons for this
bei ng t he case:

m thelowval ue pl aced on education, inits
br oadest sense

m thelowstatus of children

m feninisationof the profession
m |owsaary

m | nadequat e career structure

m casudisation

m poor worki ng condi tions

m inadequate recruitment, training and
i nducti on practi ces

m increased work | oad/ crowded curri cul um

m increased proportionof tine devotedto non
t eachi ng t asks such as counsel i ng

m |itigationandviadence

m |ack of control over the professi on and over
their vork

m negative nedia portrayal
m | ack of support fromeducation depart nents
m attacks by governnents

m | ack of support and understandi ng by the
general comunity

m falingentryrequirenents for teaching, vihi ch
are bothaneffect of decliningstatus anda
cotribuor toit (ibid: 71-72).

Itisdfficut toplacetheprovisionaf professi ond
devel opnent activity as aresponse to any i temon
thislist. Sveredoesit fit?

Satusisnot astraigntforvard concept, especialy
when |inked with somet hi ng as conpl ex as
teaching. Thedefinitionprovidedin AQass At is
asfalons:

Satusis aneasure of the esteeminwhichan
indvidd, gopor cccypetionhd dsitsef oris
hddbyahers(ibd: 28).

Thi s apparent|y clear formul ationincl udes aw de
range of factors: ‘individual, groupor occupation
for exanple, adparticuarly‘hddsitsef orishdd
by others’. And what gives riseto esteen? \Wo
expressesit, significantly? Theseare very differing
i deas whi chinteract i nconpl ex ways. This can be
readilyillustratedby the discussionwhichfollons
inthereport.
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Jawisdfficdt toneasure It dtenhastobe
earnedpersod [y ut, a thesanetine, it isdten
ascribed to soneone nerel y by virtue of their
bd og gtoaparticda gowp. .Indvidd staus
can be descri bed as that whichis earned by or
ascribed toa persononthe basi s of personal
[professional] nerit. .My teachers enjoy that
kinddf regardfrarstudents, parents o od | eagues.

Goupstatus..islargeysecuredas aresul t of
that group establishingitsel f onsone ki nd of
imstituiod besis, assartingitsdf estheva ced
i ts nenters and bel ng accept ed by ot hers ont hose
terns. Wt flossfrarthisisinfluenceonpditica
andfinand d ded si an-naki ng processes, acgueci ty
to nake ot her groups or institutions take your
interests and needs i nto account, and t he pover
toattract highrevards for nenbers of the group.

To ckt et eachers have frequent |y enj oyed i ndi vi dudl
staushu theyhavefaledtoestadishther gap
st at us whi ch woul d enabl e t hemt o exer ci se
authority and i nfl uence i n the way nornal | y
assocl aedwthaprdfession(ibid).

The di scussi on has shi fted very qui ckly to i ssues
of power wthastrongtw st towards the type of
stat us defined as ‘ neasures of the esteemi nwhi ch
agroup ..isheldbyothers’. Thisis confirned by
theattributionof factors accorded highstatus: ‘the
possessi on of hi ghly val ued and speci al i sed
know edge and ski | I s and, often, large financial
revards’ (ibid). Professiona devel opnent activity
wll not contribute toan enhancenent of the status
of teachingfromthis perspective. Nor will it helpto
resol ve any of theissues put forwardinthelist
above.

Thisis anissue whi ch has bedevi |1 ed t he prof essi on
since the advent of school education on a nass
scd e Lortie' s landnark soci o ogi cal and hi stori cal
st udy School t eacher (1975) provides cl ear
evidence of this. AQass Act referstoaspects of
thi s i ssue whi ch have recurred over tine. The very
nunier of teachersis anissue; thefact that they
arenot self-enployedis another. But it isalso
sonethinginplicit inthe rol e-an odd cross of

nurse and pol i ce of ficer wthresponsibility for the
heal thy intel | ectual and socia devel opnent of
young peopl e as a centrepi ece. Despite deal ing
wththeentireyouthpop aion, initse f aliniting
factor for highsocial status, thework happensin
settingswichareonyrarelyvisitedby adutsfrom
outsidetheprofession. Weenthey arevisited, there
isoftenastronginpressiongainedthat they have
afairlyearthyregister. Qe of the functions of
teachingisa sotoseparatel yidentify noreand| ess
abl e students, a process whichcangiveriseto
di sput e and anger. Teachers al so gui de and
regul at e behavi our whi ch peopl e don't necessarily
enj oy and do renenber; and while they are
reasonabl y wel | -of f, teachers are unlikely toever
becone soci al |y prominent interns of their weal th.

If one termcoul d be used t o descri be t he conmon
thenme of the list above it woul d be * under
appreci ation', and thi s has been a common and
consi stent concern evident inthe attitudes of
teachers i n prosperous countries over decades.

‘Satus’ canal sonean‘ condition', andthi s neaning
of the word provides afar nore producti ve avenue
of enquiry about the status of teachingrel atedto
prof essi onal devel opnent and the QPinparticu ar.

Ther e have been vari ous appr oaches t o deal i ng
wththisissueamong QIPofficers. he has been
tosinply ask QP parti ci pants whet her or not they
feel that their participationinasub-proect has
enhanced t he status of teaching. Answers are
nixed Wthout further qualification it isadfficut
questiontorespondto.

Anot her has been to ‘ cel ebrate, affirmand
recogni se teachers’ work’ and pronoteit inthe
W der communi ty through, for exanple, public
| aunches of projects andtheir products, seeking
nedi a coverage, encouragi ng t he i nvol venent of
highprofileguests, distributionof publicationsto
comuni ty organi sati ons, and showcases and
“expos’ of teachers’ work.
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Inadifferent vein, teachers have al so been
encouraged t o docunent their reflections and buil d
storieswthopportunitiestosharethem

Anot her appr oach has been to si npl y assune t hat
thisissuerelates tohowteachers feel about
thensel ves and thei r work, that participationin
prof essi onal devel opnent activitywll contributeto
i nproved noral e and prof essi onal confi dence, and
thet thisisafrutfu lireof attack onthe pervasive
sense of * under appreci ation' .

(e project report cooments onthisissueinthe
folowngterns.

Theinpact of the @Ponthestatus of teachingis
dfficdt tonsesureinquartitaiveterns. Hvever
principal sintervi ewed consi der that the QPhas
rai sedthe stat us of teachi nganongtheteachers
thensel ves. The parti cipatingteachers nat only
fet enthusiasticabout the r invd venert andther
subsequent achi evenerts but d soresutsinther
school s have generat ed very posi ti ve responses
framed | eagues.

Gomments used toillustratethis viewincl uded:

QPprovi des gportuni tiestoengageind a ogue,
avay fromconversati onwi chgeneratel ovnard g,
tovar ds professi ondl | earni ng conversati ans wii ch
generaeabdief inthensd ves.

Teachers arefed i ng very va ued havi ng been g ven
tinetodevel opideas and prqg ects and bel ng seen
aspdesiod.

Anything that val ues teachers does an enor nous
anount for ther status.

Very many partici pant conments drawn f romot her
proj ect reports runal ong the sane | i nes:

If wveareinforned, we are enpover ed.

Wsef ul hands-on trai ni ng whi ch gi ves ne nore
confi dence i n ny teachi ng.

Vi can be recogni sed as better prepared staff.

| fed that the goverment recognisestheneedto

ensurethet teachers have goportuni tiesto upy ade
thei r knowedge and skillsandthet | amval ued.

And, dnost tragically:

Soneone cares that we need the opportunity to
be brought uptodate.

The nost renarkabl e feat ure of the eval uative data
drawn fromQIPparticipantsistheir very positive
nat ure. Regardl ess of issue canvassed, activity
topi c or purpose, areaof curriculum size of the
group or node of delivery, only avery fewsub-
proj ects do not have ratings of 70-80+ percent for
the plusend of scal esusedtoassessthelevel of
satisfactionwththe activityinwhichparticipants
took part.

(oncl usi ons to be drawn fromthi s evi dence are
that theways inwhi chvell-targeted, -desi gned and
-del i vered prof essi onal devel opnent activity
contributetothewe | -being (‘status’ consi dered as
acondition) of the professioninclude at |east the
fdlowng

m Teachers are concerned about their
prof essi onal ef fi cacy, and appreci at e any
efforts designedtosupport it. Theyinterpret
these efforts, tosone degree at | east, as a
recogni ti on of the val ue both of thensel ves
as professi onal s and of their professi onal
task. It is perceived as awel cone vot e of
confi dence i n the val ue of | earning and
educat i on.

m Teachers findthe process of |earning (and
bei ng a student rather than a teacher)
enjoyabl e and refreshing. It contributes a
nmonent umand energy to thei r work, two
crucial attributes vhichthey are otherw se
requiredtoproduce, quitecoften, ontheir om.

m Povidedit neetstheconditionsreferredto
above, prof essional devel oprent is an
excel | ent nedi umfor teachers tothi nk about
their work and refl ect onways inwhichit
mght beinproved, and to establ i sh, secure
or confirma sense of group identity and
conmon pur pose. The conpany of their
col | eagues i s essentia tothi s process.
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m Subject tothe same qualifications,
prof essi onal devel oprent is an i nport ant
sour ce of teachers feeling better and nore
confident about their work and nore
generical |y capabl e of carryingit out
dfetivdy.

These are vays of sayingthat participationinwel |-
tail ored prof essi onal devel opnent activity has
virtues related to the status/wel | -being of the
prof essi on per se. The i nportance of this shoul d
never be di snissed.

| have spent sone tine onthesetwoissuestotry
to cenent sone background i n pl ace - background
fromtwo poi nts of view

m the variety anong teachers and their
prof essi onal experiences, nat just contingent
ontheir level of experiencebut what sort of
school they areworkingin, the socia and
other contextual factors of that school, the
inclinations of their ca | eagues andthei r omn
predi sposi ti ons; and

m the renarkabl e coomonal ity, andthisis
wor ki ng power ful |y inyour favour, of the
appreci ation of | earning opportunities and
especi al | y when they are i nt he conpany of
col | eagues.

Wiat source of infornationdoteacherstrust nost?
Qonsi stently, across very nany resear ch st udi es,
the nost trusted sourceis information andideas
whi ch cone fromt hei r col | eagues.

Thisintroduces theideaof aprofessiona |earning
communi ty, and despi te havi ngwittena short book
cdled Looks like sounds|ike fedslike.alearning
comani ty 1 amstill not quite surewat one of these
islike. That isatask for sone of you over the next
two days.

The school | was witing about inthat book, a
primary school in a deeply soci o-econonical |y
di sadvant aged area of South Australia, was
renarkabl e i n nany ways. The staff used the notion
of alearningcommunity, | think, todsciplinether

vorkandtheir learning. It was astriki ng experi ence
towatchthemat work, intheir neetings andteam
groups, andthey were certainly learningat agreat
rate of knots. But that process was not sonet hi ng
fromwhich| could produce alist that others could
replicate. The underlying factor coul d be descri bed
as deep engagenent and very strongly peer-
i nfl uenced commitrent. | have seen t he sane
phenonenon i n a nuniber of ot her school s, but in
differingguisesonal |l occasions. Mt vas central ?
Perhaps a chari snati ¢ and det er mi ned pri nci pal
wthsenior staff who supportedhisor her driveina
range of ways. But never inthe sane set of ways.

The nost useful thingl cansay about thisistorefer
you back tothe fifthresearch-based principl e * Mist
prof essi onal devel oprent shoul d be or gani sed
around col | abor ati ve probl emsol ving', and nore
particuarlytoitsfurther qualification—\Wthout
col | aborat i ve probl emsal ving, individual changeis
possi bl e, but school changeisnot.’

Shoo saresocid institutions, nini-soci eties, wth
their omexplicit andinplicit rulesandcul tures.
Were thereis astrong al i gnnent of viewand
practice, it islikelythat thoseviews and practices
w | have anore poverful inpact thaninsituations
vherethereis anore scattershot and di verse range
of views and practice. Andyet ve val ue diversity,
we val ue prof essi onal autonony, we val ue
i ndependent t hi nkers.

Thisis aparadox whichis not easy toresol ve. A
oeleve, or perhapsit isfromonepoint of view is
nay seemsi npl e. The staff has nade an agr eenent
toaset of rulesthat governbehaviour intheyard.
You nake sure they are adhered to, but you share
duty w t h soneone who apparent|y i nterprets them
quitedifferently. There' s aproblem The schod has
adopt ed a pol i cy to support the whol e range of
students, but you knowt hat one of the naths
teachersw | findany way he canto nake sure t hat
he onl'y has abl e students in his classes. There's a
probl em
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Adthisbringsusto‘P for pdicy, becausethisis
one of theinportant reasons why we have pali cy,
as a reference point for cormon behavi our,
sonet i mes agreed, sonetimes consulted on,
sonet i nes not .

(he set of questions to consider concerns the
content of policy—what do you put init? Wen
thi nki ng about teacher prof essi onal |earning, how
prescriptiveshouldor canit be?lsit possible for
exanpl e, to turnthose research-based princi pl es
about effectivenessintoanacceptad e or effective
policy?Vaul dit be val uabl e to do so? Shoul d pal i cy
consi der requirements for engagement in
professional learningait doesinsoneparts of the
country? @ does that go agai nst the grainof the
whol e process?

There are naj or i ssues here of teacher agency. Do
teachers work better on sonet hing that ot her
peopl e have constructed, or on sonet hing that they
have construct ed t hensel ves? Wen you are
thinkingabout ‘P for palicy, that isafundanental
question. Dfferingjurisdictiona answerstothis
question provide anajor dividein Australian
teachi ng practice. Insone parts of the country
teachers donot tal k about ‘the syl laous’, theyta k
about ‘the franework —a very different proposition.

Anot her of the background readi ngs suggests t hat :

As the concernfor schoo reformcontinues, and
anci ent di sput e-+he conpar at i ve advant ages of
prescriptive and aut ononous t eacher s—has re-
energed. Rrescriptiveteachersfallowru esad
procedures. They teachin short by fornul a
Aut ononous t eachers ...make their own
instructiond decisions andbesethe r teach ngon
therequirenents of theparticu ar situation. In
short, these aut ononous t eachers act as sel f-
regd aingprofessiod s. Rescriptiveteachingis
advantageousinthet it provi des nadest protection
agai nst ineptitude. Wen al | teachers use
prespeci fi ed net hods, even the poorest teacher
can be expected tofa | owan accept abl e regi nen.
Bt thenegtivesiceisthet it dostructsadbd uts
the percepti ve j udgnent skil | edteachers canlbring
tothar prattice .itimhbitsthesearchfar better
approaches (Ribi n, 1989 31).

Per haps one of the nost chal | engi ng groups of
teachers towork with present a conbi nation of
t hose attri but es—aut ononous t eachers who
operate by fornul ae. Bt theproblemisrea. Shoul d
pol i cy perhaps j ust be procedural, an even then
canwe deviseit in awaythat allows for adequate
variationinindividua cases? Your answerstothat
questionw | be nest interesting.

Thisisthethirdsectionof thepresentation.

There are four pertinent ways of eval uating fornal
teacher learningactivities:

m (he nunber participating, whichindicates
dept h of coverage; (Mrethanoneinfive
Austral i an school teachers participatedin
QPactivitiesduringthefirst full year of
operation. | n sone sectors the degree of
penetration has been of avery highorder.)

m |evels of participant satisfaction, which
indicatejust that; (These have beenvery high
inQPactivities. Mreis saidabout that
bel ow)

m changes toprofessional practiceas aresult
of participation; (These are uncertai n but
have been assessed nore frequent !y than
inother simlar programmes. \Were t hey
have been t hey suggest that a najority of
participants bel i eve their practice has
changed t o sone degree.) and

m jnprovenents in student out cones.

Let ne say afurther word or two about these natters
inyour context. Interns of the QP in NSWwhat
vas of fered di d neet aneed i n a narket pl ace whi ch
i s chal | engi ng, and crowded by busyness and ot her
aternatives. There canbe nodoubt thet thelearning
activities provided through the QP i n NSWhave
been prof essi onal | y sati sfyingtothe vast ngjority
of participants andthat they are achievingthetwo
broad i ntentions of the programe.
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Acorollarytothis point istheevident rel evance
and quality of the activities offeredinthe vast
naj ority of cases. The conpetitionfor tineand
attentionis aconstant thene in discussions of
teacher professional devel opnent. The highlevel s
of participationand satisfactionalludedto above
cannot be derived frompoor quality events. The
I evel s of success fromthese perspectives are cl ear
tributes tothose designing and del i veringthe
adivities.

But thereis another nost interesting aspect tothe
col lected data. QPofferings are very diversein
nat ure. Mxed node activity (neani ng that nore
t han one type of activity—workshops, action
research, devel opnent and trialingof naterial s,
access to consul tancy and so on—-has been
i ncl uded to neet an over-archi ng purpose) is
preval ent. But there are al so nany i nstances of
‘actionlearning or ‘actionresearch’. About one
quarter of thetotal nunter of projects and several
of thebiggest, locateactivity at schod - or ¢l uster-
| evel . There are a so conf er ence-based acti vi ti es,
semnar and wor kshops series, train-the-trainer
prograns, formal courses of study, materials
devel oprent and so on.

Hwvever thereisnoparticul ar type of activity which
yields higher or lover level s of satisfaction. ASouth
Ausstralianeval uationof the@Pinthet staterefers
tothisissueasfdlows.

Ad ear cod isionfromthisd verseset of prgects
istha thereaemitipevays o acheingqa ity
interns of content and process. Athoughthere
vered fferences anongthe prg ects, participarts
and @nsorti umeval uators generd |y reported t het
theprgectsvered hightoveryhighquaity. It
canbeseenthat this quality vas ach evedinvery
different vays (Russel | and Dellit, 2002 9;
enphasi s added).

Thisisa sopoverful ly evident fromthe eval uative
data across the board. Howis this to be
understood? | thinkit suggests that, beyondthree
evi dent and wel | - known and under st ood t hr eshol d
factors, thereisno single patrecipe for teacher
professional development.

These threshol d factors are largel y derived from
t he denands of the parti ci pants t hensel ves,
per haps genui nel y * st udent -based' | ear ni ng;

m thecredibilityand or authority of the person
delivering the activity nust be well
establ i shed;

m the content nust have, and be perceived as
having, ahighlevel of relativelyinmed ate
uilityfor pertic pats; ad

m the | earning process and cli nate nust
provi defor active participation by t he w dest
range of partici pants.

These are concer ns whi ch coul d be descri bed as
classi cal . Anyone who has had much experi ence
of teacher prof essional devel opnent pays respect
toeach. | thinkthey deserve noreexplicit atention

The | ast issue | want to corment onis the vexed
i ssue of connecting professional learning and
improved student outcomes.

Beforedoingsoit isnecessarytoreiteratethat a
good deal of teacher professiona learningisonly
indirectlyrelatedtoinproving student out cones.

However | want to nake a brief case for re-
consi dering the way conventional |ogic |inking
prof essi onal | earni ng and st udent s out cones
proceeds. Thi s conventional | ogic goes as fol | ows
—high qual ity prof essi onal devel opnent will
produce superi or teachi ngin cl assroons, whichw |
inturntranslate into higher | evel s of student
achi evenent (see for exanpl e, Supovitz, 2001). |
think ve mght havetothink about turningthislogic
onits head and begi n wth the out cones we want
toachieve (If youarestill reviewngtheresearch
based principl es, refer tothe secondprinciple.)

That woul d certai nl'y be the case w t h prof essi onal
| earning devoted to, for exanple, the
i npl enent ati on of a newcurricul umstructure,
somet hi ng wi t h whi ch NSWt eacher s have had a
certai nanount of experience. Inthis case we have
totake as giventhat the newcurricul ar structure
w | | inprove student outcones (or in sone cases
that new y defined out cones can be achi eved).
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Thus t he way t he | earni ng process shoul d be
eval uatedisviathefioel ity of theinpl enentation.

However, where the purpose of prof essi onal
devel opnent i s toinprove student outcones, as
isthecasewththe QP it shoul d be designedin
thoseterns. Theformative or startingfocus shoul d
be shifted quite deliberately, but wth sone care,
fromneans to ends. It shoul d be result-driven. It
shoul d be seen as a prinary nedi umfor ‘ getting
sonet hi ng done’ .

Apart fromreflectingonny failuresintryingto
establishlinksfromtheother direction, thereare
three naj or reasons why | have been led this
concl usi on. (These might be al so consi dered as
i nformng your work on ot her topics.)

VWiat do teachers know, and how do they
learnit?

M answer, for which thereis nuch evidence, to
thefirst part of the questionis—avery great deal .
A present, the Austral i anteachingworkforceisthe
nost experienced and best qualifiedit has ever
been.

The i npact of constructivist approachesis onthe
agenda for this conference. W& cannot even
consi der constructivismwthout attendingtoits
basi ¢ i dea to whi ch | have al ready nade ref erence
—~elearnall thetine, nost learningisinfornal,
andinfornal |earninghas at | east as nuchinfl uence
on behavi our as fornal | earning.

Teacher s begi n t eachi ng wi t h an enor nous anount
of know edge of the cul tural background and
conventi ons of teachingwhich, | suggest, arerarely
challengedeither intheir trainingor by the practi ce
they see around them And as they progressinthei r
career, the prinary and nost influential source of
their professi onal know edge and skill isinfornal
[ earni ng through the | ved experi ence of the job.

Thus, acentral purpose of teacher prof essional
devel oprent (fornal |y constructedlearning) isto
capture and direct attention and thus rai se
awar eness of i ssues whi ch requi re sone f or mof
actionandresponse. Bt for effecti veness, the shift
of focus has to be enphatic and protracted, and
t he demands of the new | earning nmust be
acknowl edged, accepted, understood and
practi ced.

Wer e shoul d we ‘ place’ the task of
| ear ni ng?

The answer suggest ed by resear ch and experi ence
isasclose as possibletoauthentic contexts.
Princi pl e 4—Prof essi onal devel opnent shoul d be
prinarily school -based and bui |t i ntothe day-to-
day work of teaching.” Thisis another | essonfrom
constructivi st perspecti ves.

(e evol ution we can trace inthe theory and
practi ce of teacher professional learningisthe
nove from get and go' activitiesto'actionresearch
to ' enedded wor kpl ace | earning’, or if youlike
cl oser and cl oser toactual work tasks. This nakes
sense, and its inplications are perhaps nore
prof ound t han ar e commonl y assuned. Wiy don’ t
we start wth the work task and what needs to be
learnt toinprove perfornance?

Can performance be inproved wthout a
clearly defined and achi evabl e goal ?

If weweretal king about our students our ansver, |
hope (given ‘explicit teaching , given purposeful
scaffol ding, giventheir need to understand
assessnent procedur es and out cones), woul d be
aresounding ‘no’ . Bfectiveforna |earni ng nust
have a struct ure whi ch i ncl udes an explicitly
defi ned, achi evenent -ori ent ed purpose. Wy woul d
thishedfferent for teachers?
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Teacher prof essional devel oprent is formal
learninginthat it isaconsciously constructed
process desi gned t o achi eve a def i ned pur pose.
®od prof essi onal devel opnent i s t ask- based.

e vay tobreak thelogjamthat seens to obstruct
t he connect i on bet ween prof essi onal devel opnent
and i nproved student outconesistostart fromthe
point of viewthet theintentionisthet thelatter can
andw Il be achi eved—n ot her words to shift the
initial enphasis fromneans to ends, goal s and
targets—and to construct professional |earningon
thet besis.

Sone of the advant ages of this approach are as
fdloms.

m Targets and resul ts are bot h focused on
out cones for students to be achieved wth
the assi stance of professiona |earning. The
linkis not sonuch nade, as unavoi dabl e.

m |f theyarewvell-formlated, targets can
provide a high level of notivation. They
capture attentionin an unequi vocal way,
provi ding i npet us to the work t hrough an
explicit focus onvihat istobe achieved. They
asohignlight theinportance of thetask to
be under t aken.

m This approach accomopdates the
i ncorporation of wdely varied|earning
activities and does not per se defineany as
superior or inferior. Val ue cones fromwvhat
vior ks.

m |t enbeds | earninginthe conventional
functions of thework site. It alsorequiresa
col I aborative rather than an i ndi vi dual
conmi t nent .

m |t assunmes and draws on current teacher
expertise.
m |t isongoing over aperiodof tine, thus

provi ding for hi gher and nore consi st ent
level s of investedteacher effort.

m |t provides anendpoint for work, not just
encour agi ng urgency, but al so wel | -f ounded
sati sfactionor further instigation for
i nprovenent at its conpl etion.

Results are neasurabl e at thesite/s of the
wor k and may be aggregat ed t o est abl i sh
the i npact of a programe of prof essi onal
devel opnent, and thus ajustification or
otherwse for (further) publicinvestnent of
publ i ¢ funds.

m Bval uation of outcomesis built intothe
process and provides a far nore
strai ghtforward means of effectively
eval uating the inpact of professional
learningthancthersincurrent use.

m The approach encourages a sense of
ni ssi on and f ocus.

m |t provides achancefor individua teachers
to define sone i nportant out cones of their
vork clearlyandreiably.

m |t deliberately encourages nore w despread
and effective use of data, asteptobetaken
inthed rectiond increasi ng professiond i sm

m Achievingtargetswl| provideclear public
evi dence of t he conpet ence and capaci ty
of the profession; achi evenent on a nore
limtedscalew |l still produce better
out cones for sone students; very limted
achi everent w I provi de grounds for self-
exam nation and re-thi nking by t he
pr of essi on.

Wiat | amsuggestingis that there shoul d be sone
pl ace, perhaps acentra place, for professional
devel opnent const ruct ed al ong t hese | i nes.

| amnot suggestingthat all professiona |earning
activity shoul d be based on t hi s approach. As |
noted earlier professional devel opnent has a very
W de range of purposes, not al | of whi ch night be
approached fromt hi s angl e.

But it issonethingfor youto consider in your
del i berations. | have no doubt that youw ! cone
upwthbetter ideasinthe course of the next two
days, and | wshyouwell asyouthink, talk, share
and cel ebrat e t oget her.
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Attachment A

Improving Professional Development:
Research-based Principles

(fromvww npeat. org, the website of the National Partnershipfor Excel | ence and Accourtabil ity i n Teachi ng
(Veshi ngt on DQ))

These princi pl es focus on the formrot the cont ent—ef prof essi onal devel opnent. \Wat ever their content
and goal s, professi onal devel opnent activities that have the characteristics bel oware norelikelytobe
effectivethanthosethat donot. Theprincipl esreflect asynthesis of current researchand areinfl uenced
by and napped cl osel y on si ml ar propositions by the UsDepart nent of Educati onandthe National Saff
Devel opnent Gounci |, as wel | as ot her organi sations concerned w t h prof essi onal devel oprent .

1. The content of professional development focuses on what students are to learn and how to address
the different problems students may have in learning the material. The cont ent of prof essi onal
devel opnent iscriticalyinportant toits effectiveness. Wilethe content varieswththe goa s of
theschool, or thedistrict, thecontent of professional devel opnent shoul d deal direct!ly wthwhat
students are expectedtolearnandtheinstructi onal strategies that research and experi ence have
shown are effecti ve.

2. Professional development should be based on analyses of the differences between a) actual student
performance and b) goals and standards for studentlearning. Goal s for student | earni ng provi ded
abasis for definingwhat teachers needto | earnand a yardstick for i nprovi ng prof essi onal
devel opnent .

3. Professional development should involve teachers in the identification of what they need to learn
and in the development of the learning experiences in which they will be involved. Adherence to
this principleensures that professiona devel opnent isrel evant. Wenteachers hel pdesigntheir
own prof essi onal devel opnent, they arelikelytofeel agreater sense of invol venent. Teachers use
what t hey | earn when prof essi onal devel opnent i s focused on sol ving probl ens i ntheir own
particu ar contexts.

4. Professional development should be primarily school-based and built into the day-to-day work of
teaching. Teachers | earnfromtheir work. Learni ng howt o teach effectively onthe basi s of experience
requi res that such | earni ng be pl anned for and eval uat ed. Lear ni ng needs ari se and shoul d be
net inreal contexts. Qurricul umdevel opnent, assessnent and deci si on-naki ng processes are
al occasions for learning. WWenbuilt intothese practices, professional devel opnent can poverful Iy
address real needs.

5. Most professional development should be organised around collaborative problem solving. W't hout
col | aborati ve probl emsol ving, individual changeis possible, but school changeisnot. Activities
nay i ncl ude i nterdiscipli nary teachi ng, curricul umdevel opnent and critique, col | aborative action
research, and st udy groups.
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6. Professional development should be continuous and on-going, involving follow-up and support
for further learning—including support from source external to the school that can provide
necessary resources and new perspectives. Adopt i on and i npl enent ati on of effective practices
requi res continued | earni ng. Therefore, the design of professional devel opnent nust provi de
tinetoexplore and appl y newi deas and, sonetines, nust drawon out si de experti se.

7. Professional development should incorporate evaluation of multiple sources of information on
a) outcomes for students and b) the instruction and other processes that are involved in
implementing the lessons learned through professional development. \Wien done ri ght, eval uati on
of professional devel opnent yi el ds i nportant | essons for refining prof essi onal devel opnent .
Wit hout such eval uation, future opportunitiesfor teacherstolearnnay not be productive. Mitip e
sources of i nfornati on shoul d be used, incl udi ng teacher portfaolios, observations of teachers,
peer eval uations and neasures of student perfor nance.

8. Professional development should provide opportunities to gain an understanding of the theory
underlying the knowledge and skills being learned. Because bel i ef s filter know edge and gui de
behavi our, prof essi onal devel opnent nust address teachers’ beliefs, experiences and habits.
Furthernore, speci fi c know edge and skills that work i none setting, songtings donot workin
ot hers. Wien t eacher s have a good under st andi ng of the t heory behi nd parti cul ar practices
and prograns, they can productivel y adapt the strategy they | earned about to the ci rcunst ances
invhichtheteacher istryingtouseit.

9. Professional development should be connected to a comprehensive change process focused
onimproving studentleaming. | nprovi ng t eacher capabi i ties wthout changi ng t he conditi ons
that influencethe opportunitiesto usethese capabilitiesis often counter-productive. These
condi tions include tine and opportunitiestotry newpractices, adequate funding, technical
assi stance, and sustai ned central officefoll owthrough. Thus, unl ess prof essi onal devel opnent
i s designedas part of alarger change process, it isnat likelytobeeffective





